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Vision and Mission Statement 
 
The College of Education and Human Development (COEHD) at The University of 

Texas at San Antonio will be an international model for developing inclusive, 

transformative leaders guided by principles of community, equity, respect for diversity, 

integrity, service and scholarship. 

 

Recognizing that UTSA is the premier institution in higher education in South Texas, the 

Academy for Teacher Excellence (ATE) will be a catalyst for the emergence of the 

College of Education and Human Development COEHD as a nationally recognized 

leader in the preparation of teachers for a diverse student population and for increasing 

the number of Hispanic students who enroll and graduate with bachelors and advanced 

degrees in education.  ATEôs mission, as supported by Title V, is to collaborate with 

community colleges and school districts by:  

 

(1) supporting Hispanic students to overcome financial, psycho-social, and 

institutional barriers that traditionally hinder their full participation in a university 

program; 

 

(2) increasing the sensitivity and preparation of faculty to address these barriers 

within their delivery of instruction and ñsphere of influenceò; 

 

(3) increasing the number of UTSA teacher certification programs that become 

nationally recognized by their success in addressing the increasing cultural and 

linguistic diversity of the student population in this country; 

  

(4) conducting quantitative and qualitative research that informs administrators, 

teachers, university faculty and community members with ñbest practicesò that 

close the educational gap and set the educational standard among diverse student 

groups in this country; and  

 

(5) creating school, community and university linkages that assume responsibility to 

ñleave no child behindò and are accountable for the academic success of all 

students through a seamless K-16 educational system.   
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Accelerated Teacher Education Program 

(ATEP) 
 

The ATEP Program at The University of Texas at San Antonio (UTSA) will train and 

certify second career mathematics and science teachers for five ñhigh needò school 

districts in the San Antonio, Texas area through an accelerated teacher program.  UTSAôs 

teacher preparation programs are among the best in the state as evidenced by a 2004 high 

passing rate of 98% of its 2004 graduates in the TExES Professional and Pedagogy 

certification examination.  The stateôs acceptable pass rate is 70% for an accredited 

teacher certification program.  The U.S. Department of Education selected UTSA as one 

of 30 teacher preparation institutions nationwide to participate in the Teacher Quality 

Institute in Washington, DC.  UTSAôs team examined teacher education reform issues 

focusing on standards and assessment, contextual teaching and learning, meeting the 

needs of students, and technology for teaching and learning. UTSA is one of five higher 

education institutions selected nationwide for a federally funded Title V grant. In 2004, 

UTSA was selected to receive federal funding from the US Department of Education to 

implement transition to teaching projects, known as ATEP and ML-ATEP. 
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Role of Partners 

UTSA will partner with five ñhigh needò school districts to implement the project.  

Specific roles of these partners are:  

 

1. Assist project staff in recruiting, identifying and selecting project participants 

 

2. Consider successful ATEP participants as potential interns for interview and 

consider offering positions to interns as teacher of record while interns 

complete their certification requirements and are preparing to pass the state 

mandated teacher certification test. 

 

3. Assist project staff in evaluating the quality of teaching 

  

4. Evaluate project participants in the classroom using the stateôs teacher 
evaluation process. 

 

5. Participate in the evaluation of the training program and make 

recommendations. 
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Partnering School Districts 
 

UTSA will partner with the San Antonio ISD, Harlandale ISD, Southside ISD, South San 

Antonio ISD and Southwest ISD, all high need school districts with over 80% 

economically disadvantaged, over 10% limited English proficient and over 90% minority 

students.  The shortage of mathematics and science teachers is a major reason for the 

achievement gap between White and minority and low-income students.  It is the most 

serious educational equity issue in school districts in Texas.  

Participating School Districtsô Student Demographic Data 
School 

District 

Student 

Enrollment 

Economically 

Dis-advantaged 
White Hispanic 

African 

American 
Other LEP 

San 

Antonio 

ISD 

56,371 92% 1,699 49,486 4,969 217 16.7% 

Harlandale 

ISD 

14,371 91.2% 544 13,710 87 30 14.8% 

Southwest 

ISD 

9,930 81.4% 797 8,749 319 65 13.4% 

Southside 

ISD 

4,853 81.2% 687 4,042 78 46 12.3% 

South San 

Antonio 

9,653 89.9% 239 9,231 163 20 17.5% 
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Steps to Teacher Certification through 

the ATEP program 

 
Step 1:  Recruit from a pool of second career, recent graduates and legal U.S. residents 

who possess a U.S. baccalaureate or equivalent in mathematics or science related fields. 

Applicants must possess the mathematics or science courses to meet the certification 

requirements of 18 semester hours of upper level content courses.  

Step 2:  Select participant using stringent criteria that includes, content area proficiency, 

fitness-to-teach requirements and meet university graduate enrollment requirements. 

Participants must first be accepted to UTSAôs Graduate program before they are selected 

for ATEP. 

Step 3:  Enroll at the university graduate school. 

Step 4:  Be employed by partner school districts and placed in ñhigh needò schools as a 

teacher of record.   First year teachers sign a one-year contract with partner school 

districts.  Teacher interns who are unable to complete their teaching obligation or who 

terminate their teaching contract will not be eligible for employment within Bexar county 

for one year. 

Step 5:  Complete ML-ATEP or ATEP certification requirements. 

Step 6:  Provide continuous teacher evaluation and design one-on-one support activities 

to address instructional deficiencies and concerns. Teachers/Interns not meeting the 

quality standards of the school district and or ML-ATEP or ATEP will  be asked to 

withdraw and refund amount paid for tuition.   
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Step 7:  Provide preparation support to take the state certification exams and to pass the 

state certification exams within their first academic semester.  Teacher interns will be 

expected to pass the content and pedagogy exams before being placed as a teacher of 

record. 

Step 8: Teachers will receive intensive mentoring support for the three years of 

employment in the ñhigh needò school. 
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Strategic Plan  
 

The Academy of Teacher Excellenceôs five-year strategic plan includes a goal to increase 

the number of minority and low-income students who enroll in a teacher preparation 

program.  UTSA is cognizant of its responsibility to prepare teachers who are culturally 

and linguistically proficient to address the needs of the student population in San Antonio 

and region it serves. It acknowledges the ñhuman potentialò that immigrant residents with 

baccalaureate degrees represent, and will take the necessary steps to empower these 

immigrant students with the English language skills and pedagogical knowledge and 

skills to use their content knowledge and skills in teaching mathematics or science to a 

diverse student population.  UTSA is a comprehensive university and its College of 

Education and Human Development is considered one of the strongest programs for 

teacher preparation in Texas. ATEP will also target its recruitment strategies to include 

applicants from this group. 

Three cohorts of 25 participants will be selected and trained during the five project years.  

Cohort 1 will be recruited, selected and begin training during the first year of the project 

2005; Cohort 2 during the second year 2006 and Cohort 3 2007 during the third year.  It 

is anticipated that Cohort 1 will complete training and become certified during the second 

year; Cohort 2 during the third year and Cohort 3 by the end of the fourth year.  Three 

project goals will guide the implementation of the ATEP projects.  The term ñhighly 

qualifiedò refers to participants who were selected, are participating in UTSAôs 

accelerated teacher preparation program and have been placed in a ñhigh needò school 

district as a teacher of record. 

 



 11 

Quality Program  

UTSAôs ATEP has meticulously and efficiently addressed competencies required of 

mathematics and science teachers by the State of Texas into a 27 semester hour 

alternative certification program supplemented by intensive and continuous teacher-

enhancement support efforts.  ATEP embraces high academic standards both in content 

and pedagogy, and creates opportunities and incentives that attract talented second career 

individuals into the teaching profession.   The 27 semester hour ATEP program includes 

six hours of internship to be completed only when the participant has been employed as a 

Teacher of Record.  In order to enroll in the Instructional Internship  course, 

participants must have been hired as a Teacher of Record within one of the 

partnering school districts.  

Students participating in the ATEP program will :  

(1) receive high-quality professional development consisting of coursework, 

strategic workshops and other teacher support;  

(2) participate 100% in professional development activities that are sustained, 

intensive and classroom focused;  

(3) participate 100% in a structured supervised program that includes model 

classroom visitations, modeling of effective practice, structured counseling 

and guidance, and a mentoring program;  

(4) receive support for three consecutive years that prepares participants to 

demonstrate satisfactory progress toward full certification.   

(5) teach for three consecutive years in a high needs school. 
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The ATEP program differs from the graduate certification program in a number of ways:  

(1) 27 semester hours graduate certification program hours  

(2) intensive and continuous support that includes counseling and coaching, and  

(3) at least half of the courses are field intensive as compared to the secondary 

program.  

Review of the literature. The demand for teachers will grow exponentially during the 

next decade as student populations swell and the supply of ñhighly qualifiedò teachers 

stabilize creating a critical teacher shortage in mathematics, science, special education 

and bilingual/ESL education (Feistritzer, 2000; Hirsch, Koppich, & Knapp, 1999).  In 

Texas and particularly in the south central region, this projection becomes more 

significant because the need is for teachers who are not only pedagogically and content 

strong, but culturally and linguistically proficient to address students whose home 

language is not English (State Board of Education Certification, 2000) 
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Developing the Necessary Attributes for Becoming 

a Culturally Efficacious Teacher  

 
UTSA's ATE is presently in the midst of implementing the ñCulturally Efficacious 

Teacherò initiative designed to review and revise its teacher preparation program to 

address the high demand for ñhighly qualifiedò teachers.  The ñCulturally Efficacious 

Teacherò initiative is based on Flores, Clark, Claeys and Villarrealôs (2007) research on 

teacher quality, best practices for 

diverse student populations and 

UTSAôs long-standing history of 

excellence in teacher preparation. 

Essentially, Flores and colleagues 

propose that a culturally efficacious 

teacher is ña teacher having 

knowledge, skills, cultural competence, confidence, and belief to positively impact all 

studentsô learning and success.ò The proposed accelerated teacher preparation program is 

based on research on effective alternative certification programs and incorporates what 

Cardenas (2003) refers to as ñGreat Teacherò competencies: 

¶¶  AA  ppaassssiioonn  ffoorr  wwhhaatt  tthheeyy  tteeaacchh,,  wwhhoomm  tthheeyy  tteeaacchh  aanndd  hhooww  tthheeyy  tteeaacchh  

  

¶¶  MMaasstteerryy  ooff   ccoonntteenntt  ((mmaatthh,,  sscciieennccee))  ttoo  aa  ccoommppeetteennccyy  lleevveell   tthhaatt  aall lloowwss  tthheemm  ttoo  

ddeevveelloopp  aa  ññppaassssiioonnòò  ((ccoommffoorrtt  zzoonnee))  ffoorr  tthhaatt  ccoonntteenntt;;  

  

¶ Mastery of a broad repertoire of assessment and teaching strategies that 

culturally, linguistically and content appropriate to the developmental level of 

students; 

 

¶¶  AA  ssttrroonngg  uunnddeerrssttaannddiinngg  ooff   hhooww  cchhii llddrreenn  ddeevveelloopp  iinntteell lleeccttuuaall llyy,,  eemmoottiioonnaall llyy,,  

ssoocciiaall llyy  aanndd  pphhyyssiiccaall llyy  iinn  aa  ddiivveerrssee  ccoommmmuunnii ttyy;;  
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¶¶  AAcckknnoowwlleeddggeemmeenntt  ooff   aasssseettss  cchhii llddrreenn  bbrriinngg  ttoo  lleeaarrnniinngg  ffrroomm  tthheeii rr  hhoommee,,  tthheeii rr  

ccoommmmuunnii ttyy  aanndd  tthheeiirr  eexxppeerriieenncceess;;  

  

¶¶  HHiigghh  eexxppeeccttaattiioonnss  ooff   tthheemmsseellvveess  aanndd  tthheeiirr  cchhii llddrreenn::  LLeeaavvee  NNoo  CChhii lldd  BBeehhiinndd;;  

  

¶¶  AA  ccoommmmuunnii ttyy  aaddvvooccaattee  ffoorr  tthhee  rriigghhttss  ooff   aall ll   cchhii llddrreenn;;  

  

¶¶  AA  rreesseeaarrcchheerr  wwii tthh  tthhee  sskkii ll llss  ttoo  ssttuuddyy  aanndd  ff iinndd  ssoolluuttiioonnss  ttoo  eedduuccaattiioonnaall   iissssuueess  

aaff ffeeccttiinngg  tthhee  qquuaall ii ttyy  ooff   eedduuccaattiioonn  tthhaatt  llooww  iinnccoommee  aanndd  mmiinnoorrii ttyy  ssttuuddeennttss  aarree  

ggeettttiinngg  ((hhiigghh  ssttaakkeess  tteessttiinngg,,  tteeaacchheerr  pprreeppaarraattiioonn,,  aaccaaddeemmiicc  aacchhiieevveemmeenntt  ggaappss,,  

aanndd  sscchhooooll   ddrrooppoouuttss));;  aanndd    

  

¶¶  AA  ssttrroonngg  uunnddeerrssttaannddiinngg  ooff   tthhee  rroollee  tthhaatt  ffaammii ll iieess  ppllaayy  iinn  eedduuccaattiioonnaall   ppllaannnniinngg,,  

iimmpplleemmeennttaattiioonn,,  aanndd  eevvaalluuaattiioonn  pprroocceesssseess..    

 

Furthermore, UTSAôs accelerated certification program is responsive to those issues that 

AC critics (Darling-Hammond, Wise & Kline, 1999) find problematic such as knowledge 

and expertise on curriculum development, pedagogical knowledge, classroom 

management, and attention to learning styles. Thus, in addition to knowledge and skills, 

the hallmark of the ATEP program is that the program will develop the necessary 

attributes in their teacher interns so that they will be Culturally Efficacious Teachers that 

have the following qualities:   

¶ Know their own and value and respect their studentsô culture, 

¶ Use studentsô cultural knowledge in instruction, 

¶ Understand how their ethnicity impacts student learning, 

¶ Believe and ensure that all students can and will learn, 

¶ Feel confident in their ability to teach all students regardless of external factors, 

¶ Engage in reflective practices, and  

¶ Assure student achievement and eliminate the existing academic gap (Flores, 

Clark, Claeys, and Villarreal, 2007). 



 15 

Program Incentives  
 

Incentives to Attract ñHigh Qualityò Individuals.  The quality of the preparation 

program and the financial, psychological and academic support afforded by the project 

are perhaps the most significant incentives to participate in the program and remain in the 

teaching profession.  Project funds of $4000.00 per participant will be available to cover 

tuition, and course related fees. The project will also provide participants the option to 

apply all coursework in the ATEP program to a masterôs degree in teaching.  There are 

few UTSA programs that provide a 

comparable set of incentives.  If for some 

reason a participant does not complete, fails to 

complete, or is unable to fulfill all the 

obligations of the program monies MUST be 

paid back to the university. 
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Identification and Selection Criteria 

Prospective project participants will be asked to complete an application that requests 

information on educational and job history, grades, and a one-page essay on the rewards 

that they anticipate will accrue from teaching.  Each prospective participant will also 

submit letters of recommendation from former employers and fill out a questionnaire that 

shows participantôs fitness to teach. The fitness-to-teach criteria (Haberman, 1997) 

address personal qualities that are essential in a successful teacher.  These criteria 

include: 

¶ Persistence (propensity to work with students who present learning and 

behavioral problems on a daily basis) 

¶ Organization and Planning (how and why successful teachers plan as well as 

their ability to manage complex classroom organizations) 

¶ Values Student Learning (degree to which prospective teacher reflects a 

willingness to make student learning a teacherôs highest priority) 

¶ Theory to Practice (respondentôs ability to see the practical implications of 

generalizations as well as the concepts reflected by specific practices) 

¶ At Risk Students (likelihood that the respondent will be able to connect with and 

teach students of all backgrounds and levels) 

¶ Approach to Students (way the respondent will attempt to relate to students and 

the likelihood this approach will be effective) 

¶ Survive in Bureaucracy (likelihood that the respondent will be able to function 

as a teacher in large, depersonalized organizations) 
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¶ Explains Teacher Success (criteria respondent uses to determine teaching 

success and whether these are relevant to teachers in poverty schools) 

¶ Explains Student Success (criteria respondent uses to determine studentsô 

success and whether these are relevant in poverty schools) 

¶ Fallibility  (how teacher plans to deal with mistakes in the classroom)  

 ATE staff will evaluate each of the applications.  The following criteria will be used to 

evaluate applications:  

¶ a bachelorôs degree in mathematics or science related fields from an accredited 

university; 

 

¶ two letters of recommendations that speak to the stability, work performance and 

interpersonal relationships in the work place;  

 

¶ a cumulative grade point average of 3.0 overall or  last  60 semester hours or 

better  

 

¶ acceptance to the University and Graduate school 

 

¶ documentation of reading, writing and math abilities (THEA or other equivalent 

test); 

 

¶ acceptable scores on ñThe Star Pre-Screenerò portion of the Fitness for Teaching 

instrument; 

 

¶ acceptable score in a content area test (practice content area test of the TExES 

examination); and  

 

¶ obtaining an acceptable score in the TOEFL (graduates from foreign universities). 

 

No applicant will be accepted unless all criteria have been met. The team must 

unanimously agree to accept each participant into the project. School districts may 

choose to participate in the application review process and may select from those project 

participants, teacher candidates, whom they will be willing to interview as a potential 

teacher of record.  ATEP will assist teacher candidates in preparing for job interview with 
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school district partners.  It is the teacher candidateôs responsibility to interview and be 

hired as a teacher of record with a participating school district. The program does not 

guarantee teacher candidates will be hired as a teacher of record.  School districts 

will offer successful, competitive ATEP teacher candidates teaching positions and upon 

employment will be considered a ñhighly qualifiedò teacher, as per federal guidelines. A 

teacher candidate hired by school district is designated as an ATEP teacher certification 

intern until all certification requirements are completed.  If an ATEP teacher candidate is 

not hired during the semester, field experiences will be completed while they actively 

seek employment as a ñTeacher of Recordò. ATEP teacher candidates not hired during 

the first year will be required to complete student teaching to meet certification 

requirements. 
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Accelerated and Intensive Training Program 

  
Project participants will take the graduate accelerated route to teacher certification. Field 

intensive courses, in which the primary activity is the engagement of the teaching cycle 

including, planning, teaching, evaluation, and 

reflection by the university teacher candidate 

under the guidance of master teachers, as well 

as with university faculty members in a 

school-related setting.  These courses will 

include more than observation within a 

classroom; they will include classroom practice under the direction of a master teacher 

and team teaching with a model/master teacher. Faculty will also demonstrate research-

based instructional and assessment strategies in the courses. 
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Graduate Programs Leading to Certification ML - ATEP (4-8) 

University-based Courses (12 semester Hours) 

 

 

¶ C&I 5743 Reading in Content Secondary Areas: Mathematics and Science 

¶ EDP 5003 Psychological Learning Theories 

 

¶ BBL 5083 Curricular and Instructional Considerations for Linguistically 

and Culturally Diverse Classrooms 

¶ C&I 5013 Classroom Instruction & Evaluation 

 

Field-Intensive Courses (12 semester hours) Courses taken as part of and in 

conjunction with Instructional Internship coursework  

              

¶ C&I 6943 Instructional Internship  

¶ C&I 6303 Advanced Methods in Mathematics and Science 

¶ C&I 6943 Instructional Internship  

¶ SPE 5403 Exceptional Children and Youth in the Schools 

 

 

 

Graduate Program Leading to Certification ATEP(8-12) 

University-based Courses (12 semester Hours) 

 

¶ C&I 5743 Reading in Content Secondary Areas: Mathematics and Science 

¶ EDP 5003 Psychological Learning Theories 

 

¶ BBL 5083 Curricular and Instructional Considerations for Linguistically 

and Culturally Diverse Classrooms 

¶ C&I 5013 Classroom Instruction & Evaluation 

 

Field-Intensive Courses (15 semester hours) Courses taken as part of and in 

conjunction with Instructional Internship coursework           

¶ C&I 6943 Instructional Internship  

¶ C&I 6303 Advanced Methods in Mathematics and Science 

¶ C&I 6943 Instructional Internship  

¶ SPE 5403 Exceptional Children and Youth in the Schools 

¶ EDP 6973 Assessment and Evaluation  
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Accelerated Teacher Education Program 
Program Courses and Their Descriptions 

 

BBL 5083 Curricular and Instructional Considerations for Linguistically and 

Culturally Diverse Classrooms3-0) 3 hours credit. 

A critical analysis of the rationale for the preparation of teachers who are culturally and 

linguistically proficient/responsive to address the needs of diverse student populations. 

The study of various conceptual frameworks for curricular, instructional, and parental 

involvement for effective educational practices with diverse learners of different ages, 

levels, or backgrounds will be conducted. In addition, course analyzes the influences on 

learning of sociocultural, sociopsychological, and sociopolitical variables and their 

relevance for the identity and education of diverse learners focusing particularly on the 

pedagogical and assessment implications. 

 

C&I 5003 Theory and Dynamics of Curriculum and Instruction  

(3-0) 3 hours credit. 

An examination of theoretical structures underlying curriculum considerations and the 

implications of these for the work of responsible curriculum decision-makers at all levels, 

including administrators, instructional supervisors, and classroom teachers. 

 

C&I 5743 Reading in Secondary School  

(3-0) 3 hours credit. 

Principles and techniques for teaching higher-level reading and comprehension skills to 

adolescents. Attention to developing reading programs and to literacy learning in various 

academic subjects in middle and high schools. Strategies for meeting the needs of the 

wide range of ability levels found in secondary schools. 

 

C&I 6303 Advanced Methods in  Math and Science Education 
 

(3-0) 3 hours credit. Prerequisite: C&I 5003 or consent of instructor. 

Course sections are designed to offer students the opportunity to develop skill in 

instructional methodology specifically related to and derived from the characteristics of 

the discipline taught. 

 

 

C&I 6943 Instructional Internship  

(3-0) 3 hours credit. Prerequisite: Approval of the Graduate Advisor of Record. 

Individually supervised full time filed experience in assigned classrooms for one 

semester. May be repeated for credit. 

**In order to enroll in the I nstructional Internship course, participants must have 

been hired as a Teacher of Record within one of the partnering school districts 

 

 

 

EDP  5003 Psychological Learning Theories 

(3-0) 3 hours credit 

A comprehensive analysis of human learning through an examination of major concepts 
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and results of research on how learning occurs; also, the mental processes involved in 

learning and the application of these principles 

 

SPE 5403 Exceptional Children and Youth in the Schools  

(3-0) 3 hours credit. Prerequisite: Consent of instructor. 

An introduction to and survey of the field of special education for general and special 

education teachers and students in related fields of study. The course focuses on 

characteristics, etiology, definition, and prevalence of exceptional children; description of 

available services; field experiences. (Credit cannot be earned for both a SPE course and 

an EDP course with the same number in an earlier catalog.) 

 

EDP 6973 Assessment and Evaluation 
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Pedagogy and Professional Development Tracks 

   
ATEP will use a four-stage process to familiarize project participants with the consortium 

school districts.  First, participants will volunteer or substitute-teach in these school 

districts during the summer session.  Second, they will participate in the following 

activities: 

  

Teacher Enhancement Professional 

Development    
 

In addition to participantsô involvement in 

school district in-service sessions, 

participants will participate in project 

sponsored teacher enhancement professional 

development.  These sessions include:  

 

Summer I: Beginning Teacher Orientation (Summer Bridging Institute).  Before a 

teacher intern is placed in a classroom, the intern must attend a five-day institute 

designed to prepare the beginning teacher to face special challenges of a culturally and 

linguistically diverse classroom, such as, knowing how to address cultural differences 

and integrate culture into the curriculum, instructional activities to set the ñmoodò for 

learning, getting to know the school, ethical and legal guidelines, basic lesson planning, 

and an introduction to the Texas Essential Knowledge and Skills continuum that all 

Texas teachers must follow in planning instruction. In other words, this week could be 

referred to as ñsurvival trainingò during the crucial first few weeks of teaching.  
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TExES Preparation Course.  Teachers must first take the content area practice exam 

before setting foot in a Texas classroom. ATEP will provide six hours of professional 

development around competencies tested in this examination. This is to be followed by 

the TExES Pedagogy and Professional Development examination (PPR). This is true for 

all teachers participating in an alternative certification program or an emergency or other 

probationary certificate.   

On-going Sustained Professional Development (108 hours).  ATEP participants will 

be expected to complete professional development sessions throughout their preparation. 

Participants will be provided a calendar of events and these events will be posted on ATE 

website. While absolute participation in the professional development sessions is 

expected, participants are allowed to miss two sessions.  Any missed session must be 

made up; work will be assigned based on the session that was missed.  Further absences 

will result in a meeting with ATEP staff to determine continuation in the program. 

Recommendations for standard certification will not be made without the completion of 

professional development sessions.  

 

Field Enhancement/Experiences Activities 

  
Model Classroom Observations (6 clock hours).  Each project participant will have the 

opportunity to observe a model or master teacher who has been selected by project staff 

after rigorous observations and in consultation with school district officials.  Participants 

will keep a log of observations; debrief with project staff; and meet with the model 

teacher for 30 minutes to dialogue about effective practices.  
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Team Teaching with Master Teacher (15 clock hours).  Each participant will be given 

the opportunity for ñshadowingò a master teacher.  This activity will provide interns 

experience in a ñprovenò quality teaching and learning environment.  

Assignment of Master Teacher Each participant will be assigned a mentor, a master 

teacher.  This mentor will meet with participant on a regular basis develop lesson plans 

and consult on any issues or concerns that participant may have.  

Conduct parent training sessions (3 clock hours).  Project staff will assist participants 

in preparing and delivering a three-hour training session with parents on how to teach 

basic concepts in mathematics and science.  Develop and conduct a professional 

development workshop.  Project staff will assist interns in preparing and deliver a six 

hour workshop for educators.  Educational Portfolio, interns will design an electronic 

teacher portfolio. All of these experiences will be tied to field-based coursework. 

Typically, each semester will require an average of 20-30 hours total.  

Supervisory and Counseling Support  

Classroom observations (10 clock hours) of participant by project supervisor.  Each 

participant will be observed in the classroom by project staff.  This observation will focus 

on how participants are integrating/incorporating research-based teaching practices 

acquired through the university and field based coursework.  

Debriefing and coaching after classroom observation (20 clock hours).  Project staff 

will spend one hour each month debriefing with participant around the observations made 

by staff and school administrators.  In addition, staff will spend at least one hour each 

month coaching and modeling effective practice.    
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One-on-one counseling sessions (5 clock hours). The Career Transition Guidance 

Coach will be available to guide participants to solve issues related to teacher efficacy, 

teacher/student relationships; teacher/parent relationships; teacher/administrator 

relationships and other issues that affect the performance of the teacher intern.  Teacher 

interns are required to meet three times each semester for counseling sessions. 

One-on-one additional coaching session on specific weak areas (5 clock hours).  Each 

teacher intern will be allocated additional hours for additional coaching.  The decision on 

how to use these five hours will be made in consultation with ATEP staff.  
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State Certification Examinations 

 
Content Area Examination.  Interns will be required to take this examination before 

beginning to teach, preferably during their first course semester.  Texas requires that 

participants pass this examination as a prerequisite to full certification.  Project staff will 

also schedule one-on-one and group coaching sessions with faculty from the special 

education.  

Pedagogy and Professional Responsibilities Exam.  Project staff responsibilities related 

to internôs preparation includes one-on-one and group coaching sessions.  

*The interns must attend all 4 ï 8 or 8 - 12 content areas seminars and TExES 

Pedagogy and Professional Responsibility seminars.   
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Mentoring and Other Support Activities 

Project ATEP has developed a web page that will be used to schedule and announce 

workshops, provide links to mathematics and science activities, and provide opportunities 

for on-line mentoring activities.  Project staff will moderate on-line sessions (once a 

week) to reflect on participantsô experiences and practice.  In addition, a ñmentoring 

boardò will be available for participants to submit questions around issues of quality 

mathematics and science instruction.  Staff will submit questions to mathematics and 

science education faculty for responses.  Responses are then posted on the website.  The 

ñmentoring boardò will be open for additional comments by other teachers. This service 

will also be available to other mathematics and science teachers in the participating 

schools. Project staff will closely monitor the success of project participants and 

intervene at critical ñat risk points.ò    
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Two-Year Induction Program 
The most effective induction programs include mentorship relationships with carefully 

selected mentor teachers who model best practices, a developmental stance toward 

beginning teachers, a supportive, collegial work environment, and a new teacher 

involvement in assessment (Feiman-Nemser et al. 1999, Rosenholz 1989, Huling-Austin, 

1988). ATEP will provide teacher induction support based on three fundamental elements 

of participant success.  These three 

elements are an adaptation of Tintoôs 

(1993) model explaining college 

student departure.  They include:  (1) 

participants must be professionally 

integrated into the intellectual life of 

the school where they teach, (2) 

participants who are successful and remain in that school tend to be socially integrated 

and participate in the schoolôs decision making, and (3) participants who are successful 

and stay in that school have a commitment to students and a desire to make a difference.  

Teachers who feel enabled to succeed with students are more committed and effective 

than those who feel unsupported in their learning and practice (Haggstrom et al. 1988, 

McLaughlin and Talbert 1993, Rosenholtz 1989). 

Peer mentorship has been shown to play a key role in educational career success 

(Blackburn, Chapman & Cameron, 1981; Cameron & Blackburn, 1981).  Each project 

participant will be assigned a peer mentor who has a successful history of teaching 

diverse students. These mentors will meet monthly with project staff to assess progress, 
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share ideas and problem solve.  An induction program that incorporates the following 

highly effective, research-based program will guide staff and mentor activities:   

¶ A targeted support plan that addresses participantsô self-perceived weaknesses 

and those weaknesses observed by mentor teacher and evaluator; 

¶ Continued professional development activities around educational issues existing 

in the ñhigh needò school; 

¶ Monitor and adjust accordingly specific plan designed at the beginning of the 

induction year; and  

¶ Provide opportunities for participants to accumulate at least 12 hours of 

professional development each year that target the integration of participants into 

the professional and social activities of school personnel.  

Successful participants will receive project support during their two-year ñinductionò 

period.  Generally, schools do not provide support beyond the first teaching year.  Project 

ATEP will provide each participant five (5) hours of counseling, observation and/or 

coaching services.  Each participant in collaboration with the mentor teacher, project 

staff, and administrator will design a specific support plan to address weakness and issues 

that impact the quality of teaching.  This process will be repeated at the beginning of the 

second induction year.   

. 
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Acknowledgement 

 

 

I __________________________________have read the following 

handbook information and understand my responsibity and 

commitment to all the program components. I understand that if I 

do not fulfill all the obligations, I would be required to pay back 

the full amount for $ $4000.00 or the amount that I have used 

back to the university.  (Required by the Department of Education) 

 

 

 

Signature: ________________________    Date_________________ 

 

 

Witn ess:__________________________    Date_________________ 

 

 

 

**IMPORTANT: This Form must be submitted to the ATEP office 

after applying to the program. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Handbook Revised 7-29-09
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Fitness to Teach Policy 

 

Students are expected to conduct themselves in accordance with the 

Fitness to Teach Policy (UTSA Handbook of Operating Procedures, 

Chapter 5).  Students who violate the policies outlined in that document 

are subject to disciplinary penalties including the possibility of removal 

from the field placement/teacher internship.  If this should occur 

another placement will not be obtained for the teacher intern. 

 

Video can be found at this link:  http://coehd.utsa.edu/FTT/FTT.htm 

 

ACKNOWLEDGEMENT  

 

I ____________________________________ have reviewed the Student 

Fitness to Teach Policy video and have received a copy of the Student 

Fitness to Teach Policy and understand my responsibility and 

commitment to the program components. 

 

Signature ___________________________________ 

 

Date _______________________________________  

 

 

 

http://coehd.utsa.edu/FTT/FTT.htm
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Acknowledgements 

 

Instructional Internship  

 

It is a requirement that all teacher interns be employed as a ñTeacher of 

Recordò within our partnering school districts before enrolling in the 

Curriculum and Instruction (C&I 6943) Instructional Internship 

courses.  The participant must attain approval for registration from the 

ATEP Coordinator  and Assistant Director.  If a participant is not hired 

as a Teacher of Record, they cannot enroll in the Instructional 

Internship courses.  

 

Signature ____________________ 

 

Date ________________________ 

 

TExES Content and Pedagogy and Professional Responsibilities (PPR) 

Exams  

 

It is a requirement that all teacher interns take the TExES content exam 

during their first semester.   In addition, students are encouraged to 

take the PPR exam before starting to teach.  Failure to master the 

content and pedagogy exams might limit the probability of getting hired 

as a Teacher of Record.  

 

Signature ____________________ 

 

Date ________________________ 
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C&I 6943 Internship Course for ATEP Participants 

 

What is the C&I 6943 Internship Course?  

This course is an individually supervised full-time field experience at a public school 

accredited by TEA or a TEA recognized private school. This course is part of the 

program that will lead to a standard Texas teaching certificate. An ATEP participant will 

be registered for the C& I 6943 Internship course by an ILT designee once it has been 

verified that the ATEP participant has met the prerequisites for this course.   

ATEP Internship/clinical routes for certification are :  

¶ Year-long paid supervised internship as a Teacher of Record (TOR) with one of ATEôs 

partnering School District 

¶ One semester long clinical teaching experience (6 credits) in an ATE partnering school 

district 

What happens if I am hired as teacher of Record (TOR)? 

C&I 6943 is taken in two consecutive semesters (3 hrs. credit each for a total of 6 credit 

hours).  SBEC defines ñplacementò as a one-year paid internship as the teacher of 

record (TOR). For ATEP participants, this must be at one of our 6 partnering ñHigh 

Needsò school districts.   

What happens if I cannot attain a position as a teacher of record at a ñHigh Needsò 

partnering 

 district? 

 

If an ATEP Participant is unable to secure employment by August 14 at a ñHigh Needsò 

partnering school district, they will be enrolled in the C&I 6943 Internship course for a 

clinical teaching experience if they meet the following criteria:  

¶ Participants must demonstrate to the ATEP Director or Coordinator that they have 

applied to all partnering districts by submitting the districtsô acknowledgement of 

employment application.  

¶ Participants must have completed all required course work for the ATEP 

certification program. 

How do I register for the C&I 6943 course? 

If you are hired as a TOR, you must contact either the ATEP Director or Coordinator to 

inform them of your employment status. Once your status has been verified, your name 

will be submitted to the ILT department and you will be registered for the course.  

If you have not attained employment by August 14
th
, you will be registered for the C&I 

6943 as a clinical teacher.  To be considered a clinical teacher, you must submit evidence 

of the partnering districtsô acknowledgement of employment application. Completion of 

ATEP certification course work will be verified by ATEP staff.  Once your status has 

been verified, your name will be submitted to the ILT department and you will be 

registered for the course. 

What kind of support will I receive? 

Regardless of your status (TOR or clinical teacher), ATEP participants will receive 

support from the Academy for Teacher Excellence. You will be assigned an Education 
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Field Specialist/mentor to provide ATEP participants support throughout the internship or 

clinical experience.  

For ATEP participants hired as a TOR, the successful completion of the internship year 

and passing teacher exit exams are required to be recommended by UTSA for the Texas 

teacher certification. 

In the case of ATEP clinical teachers, ATE will identify and assign a cooperating teacher 

for the clinical semester. A clinical teaching semester (6 credit hours) must be completed 

and all required teacher exit exams must be passed to be recommended by UTSA for 

teacher certification.  

 

I have read the information regarding the internship/clinical routes for certification 

via the C&I 6943 Internship course and understand my responsibility and 

commitment to this ATEP component. I understand that if I do not fulfill the 

outlined obligations, I will not be recommended by UTSA for teacher certification. 

 

Participant Signature __________________________   Date 

_____________________ 

 

ATEP Staff Signature __________________________  Date 

____________________ 

 

 




